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Back Slapping

Let me begin my first coordinator s
column by raising a glass to thank lan
Gledall for his sterling e orts over the
past year. Last year, the administrative
nature of the coordinator s task was
much higher than in previous years.
One of the demands arising from JALT s
change to NPO status was the updating
of the constitution. If you are anything
like me, you d hate wading through pages
and pages of legalese and picking out
inconsistencies. e creation of the new
constitution was a heavy burden. Like
that and the other tasks lan performed,
he did them without complaint and with
a degree of professionalism that makes
me proud to be a member of the MW
SIG. I begin my service as coordinator of
a well-oiled machine. anks, lan.

Our thanks also go to Daniel Droukis
who stepped down as our Membership
Chair. Dan will still be around in the
newly-created Records Chair. Another
movement sees Greg Goodmacher
step back into the Programmes Chair,
a role he held a few years back. Greg is
in charge of making sure that the 2007
National Conference s MW presence is
memorable.

We have two new faces on the MW SIG
Executive board: Cameron Romney
will be looking after our membership,
and Bob Long has graciously o ered to
help with distributing the newsletters.
Welcome aboard, guys! Scott Petersen
remains behind the scenes looking after

our money, and, wait for it... hes
completely renewed and updated our
website. Check out the new and improved
version on:
<http://uk.geocities.com/
materialswritersig/index.html>.

anks for that, Scott. Derek Di Matteo
continues to nd placeholders in a page
for all of this text, and John Daly is
keeping the Yahoo group mailing list
active.  anks, Derek and John. Yours
truly is being a little stretched filling
both the coordinator and the publicity
(editor) positions. If anyone would like
to be editor of this rag, please contact
me. enew O cers List is, as always,
printed inside the back cover.

Editorial

iS issue sees a rather more academic
stance. Gerry Lassche readdresses the
issue of authenticity in materials and
language practice, and describes four
case studies showing the interaction
of in/authentic language practice and
simplified or genuine texts. In the
previous issue of BTK, John Nevara
explained how the cooperative approach
helped him develop better materials. In
thisissue, he demysti es the process and
issues behind making a CD for class use.

e thread of collaboration continues
in Simon Cole s article. Simon does two
things. He describes his experiences
of writing a solo textbook. Then he
outlines his beliefs about the nature
of collaborative writing and o ers the
proposition of working with him on
a future project. If a textbook were to



be published after the introduction of
the authors here, I d feel a bit like Cilla
Black on Blind Date when couples
got married. Marc Helgesen talks of
PARSNIPS, a cute acronym that helps
materials writers keep their topics out
of trouble. Jim Smiley s article talks
about semantic distancing as a method
of predicting and creating linguistic
di culty levels. (As this is an article by
the current Publications Chair, MW SIG
Constitution, Bylaw #4, requires Editors
to have their contributions accepted by
other members of the MW SIG Executive
Board. iswas done.)

e Yahoo! Mailing List

Our membership numbers exceed the
numbers registered for the list. Also,
the list names re ect a lot of those who
joined during the free SIG campaign but
who have not renewed since. e result
is that the Yahoo! list may notre ectthe
true make up of our present membership.
Id like to see this addressed. If you are
not registered with Yahoo, please contact
John Daly <john-d@sano-c.ac.jp>and ask
him how to become registered. islistis
the main vehicle for our communications
beyond this newsletter. Please use it.

A few things have been introduced via
Yahoo! | Il reprint the original concept
messages here for those who are not on
the list. If you are interested in any of
these ideas, please contact me.

Message 535: Introducing the Buddy
System

Dear Group,

For some time, there has been a
growing awareness of the need for more
interaction between members of this
group. Some members are already doing
their utmost to bring their experience,
knowledge and abilities to the group.

| feel thatalot more could be done tocreate
an environment of mutual cooperation
and development. To this end, I m
inviting members to join together in what
might best be called a Buddy system, a
pairing off of like-minded members.

Here s the idea outlined:

1. Members send me their details:
needs in materials development, areas
of desired improvement, kinds of texts
requiring editing, age groups and levels
of materials targets and so on.

2. Members also include areas of
strengths, knowledge and expertise, in
other words, areas of con dence that
they would be happy sharing.

3. | process the details and create pairs
of buddies. Each pair gets in contact
and begin their fruitful exchanges.

Between the Keys is published by the JALT Materials Writers Special Interest Group (MW-SIG).
The editors welcome contributions in the following areas: publishing issues, classroom activities,
page layout or desktop publishing, experiences in publishing or materials design, announce-
ments of materials-related meetings or newly published materials, or any other articles focusing
on aspects of materials writing or publishing. For information about reprinting articles, please
contact the editor. All articles contained in Between the Keys ©2006 by their respective authors.
This newsletter ©2006 by Materials Writers SIG.
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A few procedural details:

1. Send in your details *o -line* to me:
jimsmiley@pm.tbgu.ac.jp

2. You can send in your details
anonymously. atis, you don t need to
say who you are if you don t want to. |
can imagine that some members may feel
awkward about having others criticise
their work. Anonymity, if used, may
alleviate this fear. If you want to make
yourself known to your buddy, thats up
to you.

3. Once every 1/4, 1 will ask buddy pairs
to send a brief update of their situation.
This monitoring will be used to a)
feedback to the group about the success/
failure of the system and b) motivate,
repair and upkeep the existing pairs.

So, there you go. Send in your wishes,
and lets see how we can work to help
each other.
Jim Smiley

PS. anksgo to Bob Long, lan Gledall
and Greg Goodmacher for helping this
idea to take a concrete shape.

Message 536: Introducing the Tutor
System

Dear Group,

A fair number of our members are
experienced, published professionals
who have years of experience and
know-how. Likewise, we have members
who wish to have that knowledge. e
new ‘Buddy system may be a good
way to help ourselves mutually, but
there s no real substitute for knowledge.

To this end, | would like to invite those
with a precise knowledge base to act
as ‘Tutors to those less-experienced
members who wish that knowledge.

In all probability, most members have
strengths that are shareable. You dont
have to be the world s greatest expert
to be a tutor. All you need is a single
point in which you have con dence in
your abilities. Let me know what those
areas are, and we can begin building
networks of ‘“Tutor/ apprentice support.

On the other hand, if you feel that
youd like to be an ‘apprentice in a
particular area, the existence of an
appropriate tutor would be just the ticket.

Here s what to do:
1. Send in your details to me o -line.
You can remain anonymous if you like.
ese details should indicate if you want
to be a tutor or an apprentice, which
areas you can help/ need help in. Be as
precise as you possibly can. 2. | [l match
up appropriate tutors with apprentices.

ereisthe veryreal possibility that exact
needsare notexactly matched. Please bear
with the system. If we participate fully,
it will become a very valuable resource.

So, there you go. Send in your wishes, and
let ssee howwe canworktohelpeachother.

Jim Smiley

Update [December 19, 2006]:  ere have
been a few volunteers to be tutors, and
one Buddy pair has been setup. isis
just the beginning. Let s see how far we
can go with this.



e Yahoo! Poll.

A few year ago, the then coordinator,
John Daly set up a Yahoo! poll to nd
out more about the needs and wishes of
the membership. | felt that the dynamics
have changed sufficiently to justify a
re-issuing of that poll. Here are the
results.

Question: What were you looking for when
you joined the Materials Writers SIG?

Responses:

22% | was looking for help and
information related to getting
my materials published.

17% | was looking for help and
information related to self-
publishing my materials.

28% I was looking for instruction
about how to go about writing
my own materials.

13% | was looking for ideas for
tasks/activities that | could base
materials on.

17%Iwaslookingforinformation
about the theory underlying
materials development.

Forty-three people voted, which accounts
for just under half of the membership.
From these figures, we can see how,
for example, the newsletter could be
structured to re ect the various wishes,
or how the National Conference MW SIG
slotscontent could be decided. anksto
all who participated.

e Language Teacher: Materials
Writers Issue
Every now and then, TLT has an entire
issue devoted to a single SIG.  ere are
anumber of very talented and articulate
MW SIG members who are eminently
capable of producing quality articles for
aspecial MW SIG issue of TLT. ereisa
process involved in realising this dream,
but basically, we can sum up the process
in two words: quality counts.

As an MW SIG internal part of this
process, abstracts are being accepted that
propose articles that deal with academic
aspects of materials creation. An MW
SIG reading committee will be set up to
vet these proposals. Once a su cient
number of quality abstracts have been
received, we can approach National with
our special issue. If you are interested in
being a reader, please contact me as soon
as possible. e rest of you? Get your
pencils out from behind your ears and
get a proposal into mw@jalt.org.

National Conference 2007:
Individual SIG Conferences

At the 2006 Conference, an important
announcement came down from Head
Office. The scheduling of the 2007
National Conference will be done by
each individual SIG. (  ere is an opt-out
clause for those SIGs that do not want
the extra task.) The rationale behind
this is that SIG members are far better
placed to judge the content and quality
of their subject. SIGs know more about
which presentation is better followed by
another, which kinds of presentations
are best separated by time and place, or
put together as they cover essentially
the same topic and so on. In the middle
of next year, the MW SIG will create a
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reading committee that re-vets proposals
for the National Conference and arranges
the scheduling of accepted proposals.
isisavery exciting move and promises
to help make the National Conference a
great success for each individual SIG.

e Pan-SIG Conference 2007
There are still a few MW SIG slots
available but not many. To make the
conference a success from our point
of view, we need to gather around 8 to
10 presentations, put on a colloguium,
workshop and plenary speaker. Marc

Helgesen has kindly agreed to be our
plenary speaker. Marc has put so much
into this group, and it is my honour to
have Marc speak for us thistime.  erest
of you? Get your abstractsin. e details
are printed in this issue.

If you have an idea for a MW SIG-
sponsored workshop or colloquium,
please feel free to send your abstract
to me or to the Yahoo! groups. An open
exchange of ideas would be a wonderful

thing. -

Pan-SIG Conference Call for Papers

The 6" Annual JALT Pan-SIG Conference 2007

Second Language Acquisition: Theory and Pedagogy

This year’s conference explores the relationship between second language
acquisition and the mechanics of the second language classroom.

Call for Papers Deadline: 9 February 2007

Proposals are invited for:

papers (45 minutes), workshops (120 minutes), and poster sessions

Contact: pansig2007@yahoo.co.uk

Dates: 12—-13 May 2007

Place: Tohoku Bunka Gakuen University, in Sendai.

Hosts: The Other Language Educators, Materials Writers, Pragmatics, Teacher
Education, and Testing and Evaluation SIGs, as well as the Sendai JALT
Chapter.



Making your own Class CD

John Nevara, Seikei University
xpatinjapan@yahoo.com

Introduction

Self-publishing has allowed many
teachers to create their own materials.
Nonetheless, some obstacles still exist
in the self-publishing market. isarticle
examines one particular problem with
self-publishing the lack of any listening
materials and suppliesasolution to the
problem recording your own listening
CD at a music studio.

Self-publishing a reading or writing text
is relatively straightforward, because
these texts rely on the printed word.
However, a listening text without a CD
makes little sense. Furthermore, it is
di cult but not impossible to imagine
a speaking/conversation text without a
tape or CD. Occasionally, speaking texts
relying only on the printed word do get
published, and some of the texts even
have proven e ective, but still the vast
majority of broad-based, major-market
publishers include a CD or cassette with
their materials.

Details of Making CDs in Local Music
Studios

It is possible to self-publish a text and
include listening materials that were
dubbed at a local music studio. The
materials can either be solely class
CDs or, as is popular with many major
publishers now, inserted in the text for
student use out of class. e nished
product is only limited by 1) the quality
of the studio and its manager/technician,
2) the ability of the voice actors, and 3)
the material creator s own creativity and
ability.

I have made CDs for three self-published
conversation textbooks, although
technically the texts and CDs were not
self-published because materials creation
was initially paid for by a school source.
While there are many ne conversation
texts on the market, the self-published
texts were created 1) to provide a
unique learning experience catering
to a specific audience s needs, and 2)
more importantly, to keep the textbook
costs low for students. e textbooks
and accompanying CDs fulfilled their
criteria, especially considering that once
author royalties were waived, the cost
to students was approximately 800 yen
per text.

Studios

Professional recording companies
provide a high quality CD, but also
require substantial amounts of money,
which would make the text much less
affordable. Companies in the self-
publishing market at least ones which
I am familiar with  have contacts which
will get a CD made at a slightly lower
price, but perhaps there is a small loss
in quality. Handling the whole a air by
oneself recording the CD in a music
studio signi cantly reduces costs, but
of course there is an inevitable decrease
in quality. With a little forethought,
however, the use of alocal music studio is
a reasonable cost-e ective alternative.

e cheapest musicstudiois obviously one
which accepts no money. Unfortunately,
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the only studios which are completely
free tend to be those which are attached
to your school of employment; it may be
that your school has recording facilities
that you can use. In my case, a language
lab with basic recording facilities was
0 ered, but a technician to operate the
machines was not available for free, so
the next option a local music studio
frequented by amateur bands was
chosen. A look in the phone book
provided a good list of studios, and a
call to the studio informed me of their
availability and cost.

In creating three CDs, | have employed
two different studios. The price
differential was minimal, and two or
three hours of studio space plus the

e Voice Actors

Nonetheless, besides the technician and
the studio, itisimportantto ndtalented
voice actors. Some skilled voice actors,
working at large recording studios, can
make excellent salaries, so recording
on a budget does not permit using such
persons. The remaining choices are
1) friends or colleagues, and 2) hired
amateurs. | have used both types. Friends
and colleagues require less money, and
can make the whole recording experience
much more pleasant, but unless you
have friends with recording experience,
the quality is uneven. ere is a reason
why professionals have good salaries
talented voice acting is not as easy as it
looks.

Overall, therefore, hiring amateurs by

In searching for a studio, the quality
of the equipment and the ability of the
manager in running the equipment

are paramount...

manager s equipment and expertise can
be acquired for approximately 20,000
yen. ere may be regional or studio-to-
studio di erences, but the most | have
ever paid was 20,000 yen.

In searching for a studio, the quality
of the equipment and the ability of the
manager in running the equipment
are paramount, but to an amateur it
is di cult to judge these based on one
visit to the studio. | switched studios
because | felt that the technician at the
rst studio did not put forth su cient
e ort during the recording and also in
the post-recording stage. | used the next
studio twice because | was pleased with
the manager s professional attitude.

posting an ad either on the internet at
sites frequented by foreign residents or
in free magazines aimed at an English-
speaking audience can provide a more
experienced alternative to the use of
colleagues. e cost is more expensive,
but the amateurs will often have previous
experience as actors, radio disc jockeys,
musicians, or even studio technicians.
My experience in selecting such people
is limited, but trained actors do seem to
have resonant voices and the ability to
a ect di erent accents. Furthermore,
studio technicians know the recording
process particularly well. As a former
disc jockey myself, | recognize the
importance that such an experience
held in familiarizing me with studio



recording, but I was perhaps not as well
prepared as an actor or studio technician
for the process awaiting.

I have had no signi cant problems with
hiring voice actors, but in this age of
copyright protection it would be wise
to clearly explain to each and every
voice actor your intended use of the CD.
Also, it is suggested that you give each
participant a receipt for services as well
as a contract which releases their voices
for future use.

Your Responsibility

Even with a good studio and talented
voice actors, authority for the final
product rests with the material creator
as the supervisor of the project. In
some cases, only your creativity limits
what you can do in a good studio with
talented voice actors. Background noise,
music, a car horn, a door slamming all
of these fundamental sounds can be
introduced into the CD with just a little
planning. Also, if you are not satis ed
with the quality of a conversation, it
is obviously possible to record the part
again and again. This simply requires
determination to create a good CD. e
voice actors and studio technician would
prefer a nice result, but they also would
prefer to nish quickly, get their money,
and go home.

As the supervisor for all three of my
CDs, | have discovered that the role of
employer to all other parties makes me
the natural, accepted leader. Because I am
the leader, | found that it was better to
limit my part in the conversations. Being
simultaneously one of the voice actors
and the supervisorisadi culttask,so |

limited my participation to 1) supervisor,
and 2) stand-in in case amember does not
arrive on time. A low budget production
can not obtain perfection, but it can
come close enough, if the supervisor is
constructively engaged in the process.

Conclusion
Recording a CD in a local music studio
for a self-published text is a possibility.
e quality of the nished product is
most likely not as high as would be with
an expensive recording company using
top-rate facilities, professional voice
actors, and experienced technicians.
Nonetheless, the quality isacceptable, and
with a little planning can be remarkably
good. e costs are minimal, so large
out-of-pocket expenses do not have to
be passed on to the students.

e recording experience itself is quite
pleasant. If done with friends, it can
acquire a party-like atmosphere. Even
with strangers involved, the process is
convivial. Time-wise, the recording takes
approximately two hours, depending
on the length of the material, and an
additional hour or two for the technician
tocleanuptherecording. iswill provide
you with a normal-length textbook
CD which, for example, could include
twelve 100-word conversations and
twelve accompanying 300-word essays
recorded for classroom use. Usually, the
technician/studio manager will hand
over the nished product aweek after the
recording.  erefore, making your own
CD in alocal music studio is a relatively
trouble-free, limited-expense affair
worth considering if the situation ts.

K
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Conceptualizing Authenticity:
Discussion of 4 Case Studies

Gerry Lassche, Miyagi Gakuin Women s University

glassche@yahoo.ca

[Editor s note: is paper is a modi ed
version of a more extensive article
published earlier under the following
reference:

Lassche, G. (2006). Dimensions of
authenticity and use of materials for
language teaching: Issues surrounding
text, text-makers and users, and context.
Miyagi Gakuin Department Journal, 34 (1),
115 150.]

Abstract

Authenticity is derived from the interaction
between the text and its user. Usage de nes
authenticity, and as such is not an intrinsic
quality conferred upon the text itself. s
usage is realized through the engagement
of communicative competence in real-life
contexts and social purposes. By presenting
texts, genuine or otherwise, to students in
ways that correspond to these real-world
situations, teachers demonstrate authentic
practice. Four case studies are provided
which illustrate how these interact: using
pedagogic and genuine texts authentically
and not. Key concepts discussed include
contextualized practice, learner centeredness
and communicative competence. In essence,
graded texts tailored for student consumption
used in a contextually-appropriate manner is
pedagogically sound practice.

Teachers designing classroom materials
are often advised to use authentic ones,
i.e. materials culled from the native-
speaker s world without editing or
modi cation. Inthis paper, my argument

against this approach, that such an
approach towards authenticity fails
pedagogically, assumes three principles:

rst, itis more important to be concerned
with the process of using materials, than
the product, per se; that is, language
learning should prioritize contextualized
practice, with language form following
on; second, that the communicative
acts of non-native language users has
intrinsic value, whose language use is
certainly authentic for them; and third,
it makes more sense to use simpli ed
materials and texts tailored toward ani+1
challenge level, rather than demoralizing
students with the i+1 requirements
present in real-world materials.

Table 1. Case study conditions

Simpliyed Genuine
text text (non-
(scaffolded) | scaffolded)
Inauthentic
practice Case study 1 | Case study 2
(exercises)
Authentic
practice Case study 3 | Case study 4
(tasks)

Instead, | believe that using simpli ed
and so-called pedagogically-contrived
texts is preferable and justifiable in
many cases, as long as the construction
adheres to two principles: hasajusti able
classroom learning purpose, and shows
contextual integrity.  at is, such texts
are ones that have been modified or
constructed in some way to make them



more accessible to student populations
(classroom purpose), while retaining
critical generic features that identify
a passage as a particular kind of text
(contextual integrity). isisanapproach
that I think tswith Long sidea of a task-
based approach: using texts that are
tailored to a particular level, but which

are used for authentic purposes and in
real-world contexts.

Thus, | think that this issue can be
summarized with a 2 X 2 grid which
shows 4 possible uses of text, broken
down by type of text, and type of use as
factors (see table 1, above).

Case study 1. Simpli ed (contrived) text used pedagogically

Casze 1

Listenting text talcert o textbooi

Eorean high school, newspaper article topic (Lee et al, 2001, p125)
scripted, simplified conversation prowided as a handout to the students.

The undetlined words are deleted in the text.

Length: 45 words

Activity: Students listen to the text, and write it in the missing words.

W Iwrant to find the score of the soccer game.

M: Koreawon.
W Redlyr Where did you hear thaty

M: From an on-line newspaper. It's faster that print newspapers.

"W Reallyr I've never tried that
M: You should give it a try.

M Shall we chedk out my favorite site now?

W Sounds like funl

Case 1. e exercise in case 1 presents
a purpose-built pedagogic text, in a
context that is highly irregular. Brown
(1994, 239ff) notes that negotiation
and clarification of meanings, and
management of turn-taking. in contrast
to written texts, spoken texts of casual
conversation genre in the real world
are characterized by such things as
redundancy of spoken information,
presence of reduced forms (i.e. where
did you becomes wher jou etc), rate
of delivery (such that learners find
native speakers speak too quickly), and
interactive elements, such as checking
the meaning, and managing turn-
taking.

e text shown in case 1 is characterized
by precise pronunciation of words
and phrases obtained through the
elimination of reduced forms. Instead
of the hesitancy and interruptions
characteristic of genuine spoken texts
of thisgenre, or imprecise pronunciation
of words and phrases characteristic of
NESB speakers, clear stoppages with
predictable sharing of the conversational

oor occur in all of the turns taken by
the interlocutors. e turnsare short, of
sentence length at most. Although the
textgives no indication of a prior context,
the female speaker usesade nite article
todescribe the game, and the male speaker
identi esthe correctanswer withoutany
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clarification, such as Which game?
Taken together, these characteristics
de ne a simpli ed listening text. Such
texts could conceivably occur in a much
more complex form in the real-world,
however. e issue, then, is whether the
exercise students were required to ful I
corresponded to demands in real-world
contexts.

Infact, this text presentsavery unfamiliar
setting. Listenersare castin the role of an
eavesdropper, listening in on the private
conversation between two people who are
unaware of any interlopers as discussed
by Nunan (2000:25 ). Further, listeners
as eavesdroppers are provided the
complete text of the conversation before
it even takes place (which is impossible
in the real world), and are required to
take notes on what transpires. Instead
of taking notes on meaningful elements
of the conversation, however, students
are required to obtain information of
a highly discrete nature: to write in
dictation fashion missing words chosen
arbitrarily from the text. is kind of
information is meant to elicit a highly
codi ed response from the teacher: the
degree of similarity between the word
written by the student and the complete
text owned by the teacher. e setting,
the role, the purpose of the exercise, and
the nature of the exercise do not draw
attention to the context of the text, or to
its purpose, if indeed it has one.

A learner-centered (LC) approach would
allow learners some choice in task
assignment and process. For example,
presumably students would prefer
options that suit most closely their self-
perceived needs and wants, and adopt a
learner-as-producer orientation (Hedberg
et al, 1997). In contrast, when these

processes are controlled by teachers and
educators (the practice of instructivist
learning domains, described in Hedberg
et al, 1997), such that input is limited
or otherwise modi ed for pedagogical
purposes, the learner is reduced to
consumer status, and a corresponding
loss of authenticity results.

With regard to LC then, the exercise
does not involve any element of learner
choice with regard to their answers,
the nature of the feedback, or how the
required exercise is supposed to relate
to their comprehension of the text. e
students are not given any opportunity
to practice the conversation they have
just heard at this point in the textbook,
or reviewed later.

Case study 1 exemplifies a simplified
text being used in an inauthentic way.

e frequency of such listening exercises
in this particular high school textbook
is quite high. In fact, the tendency of
this textbook seems to be a deliberate
e ort at providing the student with as
many model listening texts as possible,
coupled with exercises that focus on
accuracy-based assessments of student
comprehension with regard to discrete
bits of the conversation. e result is
a rubric that would strictly limit the
amount of flexibility and creativity
teachers could apply to this text to make
the exercise more authentic.  ispattern
of teaching is reinforced by a testing
paradigm in Korea which is characterized
by similar approaches in text design. e
washback e ect of test items that pay
little attention to meaning-based learner
interactions and discussion of context
in any social semiotic sense is clearly
evident in the inauthentic practices of
this textbook s design.



Case study 2. Genuine text with inauthentic practice

e

Case 2 ]

Text caken from local newspaper

in the pext o highlight their location,
Length: 180 woards

Mews article about local oussm event (The Koeea Times, p 3, October 29, 20017 |
The teacher changed the spelling of roughly every 12* word. These mistakes are italicized [

Acovity: Srudenss are 1o find cach misspelbed word and provide the coreect spelling,

By Les Chi-dong
Shaff reperier

As part of its efforts o cnhance the
image of the metlon’s capital for  the
upcoming World Cup, the Seoul city will
hold a ceramoay tomosrow b unvell the
highest fountain in the world.

Thee Secul Mefripoliten Government said
vesterday that it would hold a trial operation
af the fuonign, wrapping ap ome year of
comrstruction. The foumtin will shoot malir
ap b 202 meters, equivalent to the helght of
a Bikssory hilding.

Located mear the World Cup Stadium
and the Songsan Grand Bridge in mestrm

World's Highest Fountain
to Be Unveiled in Seoul

Secul, the gigantic fountain, built on a soccers
ball-shaped barge. has 21 surousdig
Mhr}' foamtains, each with a height of 30
maters, along with lightniag to provide special
efiects al night.

The 7.7-billior-won hountain was B lul.
celebrate the World Cup finals, which urrlui
b co-huostesd by Suoth Korea and Japan from
naeatt Blay Bo June.

"It is alse mend $0 express the hope for
workd peace amd prosperity,” said a ity
spokesmen.

Sepul officlals alse expect the fountain, as
a new lamdmark, will ser oss an added
attraction for the city capital.

Case Study 2. With regard to the
engagement of communicative
competence, students are not asked
to consider any contextual features in
the exercise shown above. Rather than
a uency exercise, students are guided
to pay specific attention to spelling
accuracy. While reading is a solitary
activity, critical literacy approaches
encourage the student to analyze the
text from the point of view of the writer,
in a sense interacting with the author
to understand the text and its context
(Martin, 2000). e question being asked
of the students does not require them to
do any analyses of this kind. Although

the text itself is a complete version of
what appeared in the newspaper, the
activity requires the student only to
consider at most sentence length units
of language (ie identify bilt asaverb by
looking at the sentence, and rendering its
corrected form built asaresponse). e
knowledge areas required of the student
are lexico-semantic, but pragmatics and
strategic competences are not being
tapped by this exercise.

Although the text does indeed possess
a context, since all genuine texts have a
context (Eggins, 1994), students are not
led to perceive those contextual features.
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MW’s Between the Keys

Questions, suggested by Lassche (2004),
might include: Why was this article
written? Who wrote it? Where would one

nd articles of this kind written? Why
was this topic chosen by the newspaper?
Who is the intended audience? What
kind of language is used? How do the
language choices made by the writer
position the reader with respect to the
text? To understand the context, and
to develop an ability to reproduce a text
suitable for this context, students need
to perceive and practice the language
associated with these kinds of issues.
(Feez, 1998).

In terms of LC, the teacher has chosen
this text. In the Korean EFL situation,
such a topic may indeed be familiar and
thus appreciated by Korean students.
In another country, such a choice might
not re ect the interests of the students
(ie in North Korea, some students
might react quite negatively to the text s
propagandist leanings). In any case, the
choice of the activity being required of
the students was not made with regard
to their solicited input. Accuracy-based
exercises provide dichotomous feedback
(ie spelling is correct or not) which is
clearly a pedagogical practice. In this
respect, the students have little choice in
determining how they want to approach
the text, or might like to talk about it.
Generally, real users of a text such as this
would not concern themselves with the
spelling accuracy of a newspaper text.
Although a proofreader would have such
a role, the question needs to be asked:
does the teacher want to develop a skill
such as proof-reading newspapers, or
understanding newspapers as sources of
information? Which skill would students
more likely have need of in the future?

Finally, if this activity were the only item
given to the students, and this measure
was the only one being used to determine
if students comprehended the text,
students might validly complain of the
administrative use of that measure. e
impact of that decision would notre ect
their global comprehension of text, since
the measure itself was concerned with
such a narrow domain. (Bachman and
Palmer, 1996).

What is seen in Case 2, then, is an
example of a genuine text being used
in an inauthentic way. All is not lost
however. For example, if the teacher were
to continue with questions and activities
that encouraged students to make choices
about the text and how they felt about it
(for example, by using such questions as
those mentioned above), progress would
be made toward more authentic practice.
Instead of choosing random words to
miss-spell, teachers might choose to
render every verb in the simple present,
and ask students to change the tense.
Such an activity would highlight the
transition of time frame in the text, a
valuable grammar feature of the text that
students would need to know in order to
fully comprehend the text.

In general, texts should be exploited fully,
inorder to give studentsas much expertise
with the genre as possible, before moving
on to another model text (Cross, 1999,
77 ; Callaghan et al, 1993). Texts could
also be recycled later on in the syllabus.

e heightened familiarity can speed up
the text analysis, and provide students
with deeper understandings that were
inaccessible due to comprehension or
time restraints before (Januleviciene,
2003).



Case study 3. Simpli ed text used authentically

I Casc § |

Text takerr frevmn ﬂ'.tt‘i;su!ir

||.|;| ;|.L|'\.1|_'r|:|;\.|;r|1|_1;|l |-'|~| 1iE l:|||,q'{1|'.||l_|l|,' exibonk -"I-tu"lu.n‘h, |'.-H.:'||:I

Ads are pedagogically contived, but bazsed on poncples extracted from a real-world

| peTiG

]J_'I!H'.h: APPFGE. 153 wosrds cach

Activing: In growpe, students are to cloose which pols they would (1) mos prcler (2] imdoar

1 '||k,||'|'. |;||.|;||:|':.' I-:'.r_ :|:|||J |_"-.1:-'|.l|||'| their choices.

Vacancy in law | Enismation sar
office. Lasyer | pe=ie Immediale
secded 1o work for ‘ epeming, with krge

| anexporl compasy. | towr ageecy, (ood
Moo know sz Lary ewem il
10 e iennal e

Case 3. The task shown in Case 3
would exemplify an output-to-input
(ie uency-based) structure (described
in Chin and Zaorob, 2001). Such an
approach is encouraged because it may
raise students awareness about language
features they do not yet possess and
motivate them to ndout more, perhaps
by deferring to the teacher as resource,
recalling the Interaction Hypothesis of
Long and Robinson (1996). e uency
orientation of the task may encourage
students to collaborate with each other
in determining more e cient uses of
language. As such, this task engages
the communicative competence of
students, in terms of interaction (as
they work together collaboratively),
full-length discourse, use of context
rules, and attention to cultural factors
associated with job applications and
quali cations.

Although the text is not genuine, having
been created by the authors of the
textbook, the genre of job advertisement
has been clearly simpli ed to highlight
several generic features. For example,
the content includes the location of
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work (e.g. language school), the job
title (i.e. tour guide), and required
quali cations in brief (e.g. must know
international law). The repetition of
these content features serves to highlight
the importance this information has on
the real-world readers decision to apply
or not. Textual features demonstrate a
general lack of sentential structure, and
omission of certain grammatical particles
(ie prepositions, subject nouns, articles)
due to real-world space constraints in
newspapers. To prepare this kind of text
would require the textbook writerto rst
investigate the genre under study, isolate
target genre features, and present them
inasimpli ed text, (in Lassche (2005),
a systematic procedure for doing this
is provided). As a result, the role of the
reader (as applicant), and the purpose of
the activity (evaluate one s own job skills
and attributes and how they correspond
to job requirements), are clearly related
to the purposes such texts have in real
world contexts.

Finally, although the topic has been
pre-set by the textbook and the teacher,
the task still involves elements of LC:

900¢ 123U

€ "ON ‘AlX |OA




